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INTRODUCTION

Arts for Kids is a non-profit arts organization that provides arts-in-education programs to communities 
throughout New Jersey and New York. Founded in 2000 by two internationally recognized professional 
artists, Vincent and Karen Ector, AFK is dedicated to facilitating meaningful learning opportunities in the 
arts for all individuals regardless of age, economic status, and developmental and/or physical abilities. 
AFK offers artist residency programs, both in-school and afterschool, performance assemblies, and parent 
and teacher development training workshops. Our programming integrates the arts into standard-based 
classroom curriculum, while creating alternative approaches to teaching and learning. AFK has a deep focus 
on fostering multi-cultural awareness, in addition to providing programming that is inclusive of students 
with disabilities. 

The AFK Arts Guide is a collective of various lessons in drama, music, visual arts and dance from our 
dedicated and talented artists. Research has demonstrated that arts education has numerous benefits such 
as reducing dropout rates, promoting academic achievement, and is correlated with higher standardized 
test scores. The benefits of our programming extends beyond the studio with this guide serving as a 
conduit to provide ongoing arts activities and inspiration for both teachers and parents. The AFK Arts Guide 
serves as a lesson companion to ignite engagement in the arts or facilitate continued exploration following 
participation in an Arts for Kids Residency.
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Mansa K. Mussa is a visual artist, arts educator, curator, and  arts consultant. A native of Newark, 

New Jersey, he has used the  camera to document “the unfolding of human events” in the United  

States, the Caribbean, Africa, Central America, and Europe for the  past forty-four years. During his 

career in the arts, he has worked  professionally as a photographer, dancer, graphic artist, writer,  

fabric artist, and iPadologist. He earned a B.A. in Media  Arts/Television Production from New Jersey 

City University and  studied Visual Art there with Professor Emeritus Ben Jones.  

He is best known as a documentary photographer and collagist. His body of work includes “Pieces 

Of A Dream”, “The Art of Dance”, “Cuba Diary: A Glimpse Inside the Hidden Republic”, “Ghana: 

An  African Portrait”, “Eyewitness: The New South Africa”, “Postcards from  Paris and Italy”, and 

the historic “Newark: A Day in the City Photo Documentary”. His photographs and collages have 

been exhibited in numerous solo and group exhibits and published in several books, including the 

landmark Reflections in Black: A History of Black  Photographers, 1840 to the Present.  

Mussa has been an instructor of photography and visual arts for forty-one years. During that time, 

he has developed a system for teaching art to children, teens, adults, sensational seniors, and 

special needs students. He currently teaches drawing, photography, collage,  wearable art, book 

arts, mask making, and iPadology for Arts for  Kids, Inc., the Newark Museum of Art, the Visual Art 

Center of New Jersey, Studio Montclair, Arts Horizons, the Montclair Museum of  Art, the Jewish 

Museum of New Jersey, and Get Empowered!

Mansa Mussa

ARTIST PROFILE
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THE STORY OF MY LIFE 
ART BOOK PROJECT 

To instruct students in the design of a small 4”x16” 

folded accordion book that contains elements  of 

their life story. This book arts project incorporates 

the mediums of collage, drawing, text, graphics, 

and  photography. Students will also incorporate 

geometric shapes, and peel-and-stick graphics. 

Three larger  circles representing the earth, sun, 

and moon, will extend from edges of the book.  A 

photograph of the student will be included in the 

book. Students will utilize a combination of graphics 

and text to create a sequential story that conveys  

the setting of a particular time-period. The story 

can be a linear one that has a beginning,  middle, 

and end. It can also be a non-linear sortie with a 

series of definitive statements on each  page. The 

theme can be based on their experience during the 

quarantine of 2020 - 2021, or another life event. 

I. Objective/Purpose 

K - 12
GRADE LEVELS:

LENGTH: 
1.5 - 3 hours

ART FORM(S): 
Collage and Book 

Arts

MATERIALS/EQUIPMENT NEEDED:

 ■ 4”x16“ strips of watercolor paper 
 ■ UHU glue sticks and bone folders 
 ■ Scissors, pencils, and markers 
 ■ Peel and stick graphics and text
 ■ Scrapbook and graphic arts paper 
 ■  A variety of punches: hearts, flowers,  

 stars, circles, etc.  
 ■ A camera and portable digital printer
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II. Procedure III. Desired Outcome

1. Fold the 4”X16” watercolor paper strip three 

times to create the accordion book effect. This  will 

create a book with eight 4”x4” pages. 

2. Use a pencil to number each page 1 - 8. Use a 

punch to create an opening, or portal on  page 1. 

3. Glue the large circles, representing the earth, 

sun, and moon on pages 3, 5, and 7.  

4. Cut and paste scrapbook paper on each of the 

eight pages. Add layers of peel-and-stick  graphics, 

geometric shapes, and text on each page. 

Drawings and written text are added to the  pages.  

5. Complete the book by adding a photograph of 

the student. 

SWBAT create a personal historical and 

contemporary narrative of their life and 

times that  can be  tailored to a specific  

theme. The book should be filled with 

small and significant facts, flights of  

reverie, and brief moments of euphoria.  

FOLLOW-UP ACTIVITY

Students can share their 
narrative in a group setting 
after the completion of the 

book. A second 4”x16” section 
can be added as another 

chapter to book. 
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HEALING HANDS COLLAGE 

Collage is an art technique, primarily used in the 

visual arts where the artwork is constructed from 

an assemblage of different forms, including paper, 

photographs, geometric shapes, and text. The artwork  

is adhered to a stiff board with a glue stick. The goal 

is to cut and manipulate the materials and add a 

photograph of the student, to create an 8x10 inch 

collage with the student as the star of their universe.

I. Objective/Purpose 

K - 12  
GRADE LEVELS:

LENGTH: 
1- 2 hours

ART FORM(S): 
Collage construction

          
MATERIALS/EQUIPMENT NEEDED:

 ■ A UHU glue stick and an 8”x10” foam    
 board substrate

 ■ Three pieces of 8”x10” scrapbook graphic arts  
 paper

 ■ A pencil, ruler, pair of scissors, and one   
 4” brayer

 ■ Geometric shape punches: heart, star,   
 circle, and flower

 ■ Peel and stick graphics and text graphics
 ■ A digital camera and digital portable   

 printer
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II. Procedure III. Desired Outcome

1. Create a background by gluing one piece of     

8” x 10” graphic arts paper to the 8” x 10” foam 

board substrate. 

2. Trace your hand on the back of another piece 

of paper. That piece of paper design should 

contrast against the  background paper. 

3. Cut out the shape of the hand and use the third 

piece of  paper to cut four 2” x 10” strips. 

4. Punch a series of geometric shapes with the 

remaining  paper.

5. Create a border with the four 2” x 10” strips of 

paper.  Construct an interesting design with the 

hand and  geometric shapes, and glue them in 

place.  

6.  Take a photograph, print it, cut it out and add 

it to the  design.  

7. Move the pieces on the board until an 

interesting design is  achieved. Complete the 

design by adding the geometric  shapes, and peel 

and stick graphics and text.  

SWBAT to explore the design of a single piece of art 

using  various materials. They will also be able to 

create a design  artwork in a specific small space with 

the emphasis on layering  a variety of  paper with 

different color signatures, and two  portraits, the 

stylized handprint, and the photographic portrait.  

FOLLOW-UP ACTIVITY

At the end of the class, the 
designs can be placed next to 

each  other to form a large
grid of collages.  

The size format is designed to 
make it simple to reproduce 
the  artwork on color copiers 

and printers. 
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SCRATCH ART 
DRAWINGS COMBINATION

The goal of the Scratch Art Drawing project is to 

use four  individual 3.5” x 3.5” scratch pads to 

form one piece of  original art. Using a wooden 

stylus, students will draw, making a series of  

patterns or marks on the surface of the notepad, 

effectively  scratching the black wax off of 

the surface of the pad to reveal  the rainbow 

pattern underneath. Four of the pads are tape  

together to create a 7” x 7” larger pad. This 

project allows students to explore the method 

in which a  simple art form, (drawing) can 

develop into a complex piece of  mixed media art.  

I. Objective/Purpose 

K - 12  
GRADE LEVELS:

LENGTH: 
1.5 - 2 hours

ART FORM(S): 
Drawing

MATERIALS/EQUIPMENT NEEDED:

 ■ Melissa & Doug’s 3.5” x 3.5”    
 Rainbow mini Scratch Art Notes,  
 wooden styluses, plastic forks,  
 and gold, silver, and white Uni- 
 ball liquid gel pens

 ■ A roll of 1” masking tape
 plastic geometric-shape stencil  
 templates, and twelve inch   
 rulers

 ■ Peek-and-stick graphics with   
 text, and small three    
         dimensional peel-and-stick
 objects 
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II. Procedure

1. Brainstorm with the students and decide 

on a theme for the  art project: nature, animals, 

recycling, the cosmos, etc. 

2.  Start the design by using the wooden stylus to 

create a free form drawing. Work from the center 

of the scratch pad.  

3. Use a plastic fork to create a design on the 

second pad. The  plastic fork will create a pattern 

of four lines in one stroke.  

4. Use a ruler and the back end of the stylus to 

create a frame of thicker lines on all four sides of 

the third scratch pad. 

5.  Use a plastic stencil template to create 

additional shapes by  overlaying and connecting 

the shapes on the fourth pad. 

6. Tape the four scratch pads together on the 

back using  masking tape. 

7. Continue to use the wooden stylus to add 

lines and shapes  to connect the design of the four 

scratch pads.

8. Incorporate peel and stick graphics, three-

dimensional  pieces, and text into the design. 

9. Enhance the drawings with liquid gel pens. Add 

small dots,  dashes, and geometric shapes in the 

black and color spaces. 

III. Desired Outcome

The desired outcome is the design of a piece 

of mixed media art  that combines several art 

practices. Those elements include drawing 

with multiple sources: wooden  styluses, 

plastic fork, and liquid gel pens, elements of 

collage,  and a message-driven by the text.

FOLLOW-UP ACTIVITY

At the end of the session, 
students should engage in 
a group  project by laying 

their designs on a table and 
connecting the  scratch art 

combinations to form a larger 
“community quilt”. The pieces 

can be switched around to 
create several different  
patterns. The instructor 
should photograph the 

different  patterns. 
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Lauren Hooker is a graduate from Fairleigh Dickinson University in Madison, NJ with a Bachelor of 

Arts in Music Education, a minor in Theater, and certifications in Orff Schulwerk Music Education 

from Bloomingdale House of Music in NYC. She has had a wide and varied career as an educator, 

performer, storyteller, recording artist and arts activist. Dedicated to the education of young and old 

alike, Lauren is the former music teacher at Bank Street in NYC, a world renown Progressive School 

in NYC and at several Montessori Schools throughout the New York Metropolitan area. She has 

worked for some of the most prominent Arts in Education companies in the northeast including Arts 

Horizons, Arts for Kids, as well as The Arts Council of the Morris Area, conducting teacher training 

symposiums, performances, and artist in residency workshops. In 2002 Lauren founded her own 

Arts in Education Company: Musical Legends, LLC, that includes Jazz 4 Kids shows, drum and song 

circles, as well as Native American, African, Chinese, Mexican and Brazilian stories with original and 

traditional music: “Teaching Cultures Through the Arts and Arts Through the Cultures”. Her unique 

and interactive storytelling has afforded her the opportunity to perform in countless schools, 

museums, libraries, art centers and festivals including shows in St John in the Virgin Islands; 

commissioned works for St John the Divine in NYC and in 2019 she toured across the country with 

her “Celebrate Diversity” concerts, sermons and workshops. Lauren is the founder of several non-

profit arts organizations including the former Teaneck Cultural Arts Coalition, First Night Teaneck 

and Festival of Arts, a project of the Puffin Foundation, LTD. Serving as Artistic Director, Lauren, with 

a host of volunteers, produced award winning concert series, festivals and arts workshops for the 

community: “Bringing People Together by Celebrating our Cultural Diversity through the Arts”. As an 

accomplished pianist, jazz vocalist and composer, Lauren has three critically acclaimed cds that are 

highlighted internationally on radio and television programs. She currently teaches piano privately 

in her home studio in Scottsdale, Arizona while pursuing an active performance career.

Lauren Hooker

ARTIST PROFILE
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MINDFULNESS THROUGH 
MUSIC & MOVEMENT

with My Mind Blue Sky

Pre-K - 3  
GRADE LEVELS:

LENGTH: 
45 Minutes

ART FORM(S): 
Music 

MATERIALS/EQUIPMENT NEEDED:
 ■ Song Sheet
 ■ Lyrics: 

 A- “My mind is a clear blue sky
            My mind is a clear blue sky (2x)
 B- And the rain comes spoken:   
  Does it last forever?     
   Response: No!
 And the rain goes 
 A- My mind is a clear blue sky
 My mind is a clear blue sky”

 ■ VIDEO

https://www.youtube.com/watch?v=cp_mlx0bB74
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I. Procedure

1. Students sit in circle formation with hands on lap in 

criss cross formation.

2. Teacher sings song with children mimicking 

movement and singing along with teacher (see 

video).

A. “My Mind is a clear blue sky” Spoken: Echo me!  with 

right arm over head in arc formation (repeat as 

necessary until students are singing along with 

teacher and mimicking movement).

 B. “My Mind is a clear blue sky” with left arm over head 

in arc formation  (repeat as necessary until students 

are singing along with teacher and mimicking 

movement). (Repeat Steps 2 A and B) 

3. Illicit responses from students re: “Is it always a 

clear blue sky?” Children’s response: No! 

 (with arms cross in front of their bodies)

 (Repeat Steps 2 A and B)

4. Illicit responses from students re: “What other 

kinds of skies might we see? What other kinds of 

weather? What was it like yesterday?”

 Children’s response: For example: Rain

5. Teacher sings “And the rain comes” - spoken: Sing 

and do it with me!” (with Native American sign for 

rain: Both Hands up making fists - fingers dangle 

downwards) Spoken: “Does it last forever?” 

 Children respond with: “No!” ( with arms cross in 

front of their bodies) Teacher sings: “And the rain 

goes” (Repeat steps 2 A and B).

6. Illicit responses from students with Step 4 

and Steps 2 A and B in between. Ex: Thunder 

(movement: hands tap back and forth on legs)

 Lightening (movement: Hands slide back and forth 

in front of them) Sunshine (movement: Hands wave 

over head).

7. Illicit responses from students: Teacher asks: 

“What emotions might we have when it rains? 

 How might we feel when it rains?” When it    

thunders, when it’s lightning out, when it’s 

sunny out? Etc.

8. Repeat step 5 with emotions and Steps 2 A and 

B in between.

II. Desired Outcome

1. Students follow movement instructions.

2. Students help to activate right/left brain 

activity through the movement (left side = 

cognitive side of brain - right side = creative 

side of brain).

3. Students develop listening skills with singing 

with teacher.

4. Students discuss and explore weather 

patterns. 

5. Students discuss and explore their emotions. 

III. Follow-Up Activity
1. WIth a variety of percussion instruments, 

students can explore what instrument might 

correlate with various weather formations and 

various emotions. 

2. Ex: Rain (crying/sadness): A rain stick

3. Thunder (anger): Drums

4. Sunshine (happiness): Tambourines etc.
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MINDFULNESS THROUGH 
MUSIC & MOVEMENT

with Funga Alafia a welcoming song from Africa

Pre-K - 5  

GRADE LEVELS:

LENGTH: 
45 Minutes

ART FORM(S): 
Music & Dance

MATERIALS/EQUIPMENT NEEDED:
 ■ Song Sheet
 ■ Lyrics: 

 A- “Funga Alafia - Ah shay Ah shay 
      Funga Alafia - Ah shay Ah shay 
      (2x)
 B- With my thoughts I welcome you
      With my words I welcome you 
      With my heart I welcome you
      See - I have nothing up my sleeves
 A- “Funga Alafia - Ah shay Ah shay 
      Funga Alafia - Ah shay Ah shay” 
      (2x)

 ■ VIDEO

https://www.youtube.com/watch?v=6VSCRX_mMyg
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I. Procedure II. Desired Outcome

1. Students sit in circle formation with hands on lap. 

2. Teacher says: “Let’s keep a beat with our hands 

on our thighs - so our bodies become a drum - the 

drum is the heartbeat of the people - it’s the heart 

beat of our classroom, it’s the heartbeat of our 

school. It’s the heartbeat of our village!” 

3. Teacher sings first phrase of song “Funga Alafia” 

after saying “Echo me!” while teacher and students 

keep the beat using their bodies.

4. Illicit responses from students “What other ways 

can we keep the beat with our bodies?” With our… 

hands - let clap the beat with our hands… with our 

feet... etc.

5. Repeat step 3 .

6. Teacher says: “let’s put our hands on our heads and 

repeat after me: With my thoughts I welcome you” 

(students echo).

7. Teacher says: “let’s put our hands on our chins and 

repeat after me: With my words I welcome you” 

(students echo).

8. Teacher says: “let’s put our hands on our hearts 

and repeat after me: With my heart I welcome you” 

(students echo).

9. Teacher says with movement: “See (both hands up)  

- I have nothing(cross arm) up (cross other arm) my 

sleeves (both hands up) ... Clap-clap-clap” (repeat 

as children echo each phrase with movement) .

10.  Repeat step 3.

1. Students follow movement instructions.

2. Students help to activate right/left brain 

activity through the movement (left side = 

cognitive side of brain - right side = creative 

side of brain).

3. Students develop listening skills with singing 

with teacher.

III. Follow-Up Activity
1. With a variety of percussion instruments, 

students can play the beat to the song .

2. Movement for Section A - “Funga” (sweep

 hands to left side and backwards)

 “Alafia” (sweep hands to right side and 

backwards)

 ”Ah - shay” (both hands up over head to the left

 side and shake twice)

 ”Ah - shay” (both hands up over head to   

the right side and shake twice)

Explain that the movement to “Funga Alafia” is 

letting go of the past. Movement to “Ah-shay, ah-

shay” is rejoicing and living in the present moment

Illicit discussion of things students may want to let 

go of. Ex: being sad, being sick, getting mad, etc.
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Lillian Ribeiro is a multi-disciplinary artist rooted in trauma-informed, participant-centered applied 

theatre, drama therapy practices. She works as an educator, and drama therapist, as well as creates 

artwork exploring identity, curates exhibitions through a feminist lens, writes, performs, and 

directs. Lillian is tri-lingual,  identifies as she/ela, Portuguese - American, born and made in Newark, 

New Jersey. These urban, immigrant roots have shaped her work in terms of culture, diversity, 

language and being able to engage with the different communities she serves.

Lillian’s multidisciplinary art exhibitions, performances, and artwork have been exhibited 

through various organizations, festivals, galleries, and universities like Newark Museum, Femme 

Curator Arts, Project For Empty Space, Gallery Aferro, Art Front Galleries, West Orange Art Center, 

Rutgers-Newark University, Jersey City City Hall, the Jersey City Studio Arts Tour, Hoboken Arts 

and Music Festival, Lex Leonard Gallery, Walsh Gallery, and _gaia. She has worked with Arts 

Horizons, Montclair Art Museum, Cornerstone Theater Company, Roots and Branches Theater, 

Newark Recreational Centers and schools, Windsor Healthcare, Catholic Charities Dioceses of 

Metuchen, and Women Aware, Inc. and trained with SoJourn Theatre, LaMama Umbria International 

Residency, Lincoln Center Directors Lab in NYC, New Jersey Coalition to End Domestic Violence 

and the National Center for Creative Aging. Her most recent notable works include: “Newark at the 

Intersections: Who is the renaissance for?”, oral history projects “Newark Artists’ Stories”, “Into 

the Past with the Bethany Seniors of Newark”, “The Next Chapter: Stories of Survival”, organizing 

the “Newark Playwrights Festival” on behalf NJIT for the RU-NJIT Theatre Program, and running 

domestic violence and healthy relationships workshops for the YWCA Union County.

Lillian Ribeiro

ARTIST PROFILE
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LEARNING ABOUT 
THE BODY AND 
EXPRESSING SELF

3 - 8
AGES:

LENGTH: 
1 Hour

ART FORM(S): 
Drawing

 ■ Help children ages 3 – 8 understand the 

  connection between sensations and  

 feelings. 

 ■ Name and identify feelings for self. 

 ■ Learn and identify sensations for self.

 ■ Learn different ways to cope. 

I. Objective/Purpose 

MATERIALS/EQUIPMENT NEEDED:

 ■ Listening to My Body by Gabi   
 Garica

 ■ Drawing materials (crayons,   
 pencils, and / or markers)

 ■ Body silhouette 
 ■ Paper 
 ■ VIDEO

II. Introduction
1. At the start of session, introduce self to children, and share a little bit about self.

2. Introduce activity to children letting group know they will be listening to facilitator read a book out loud. Have 

children sit in a “reading corner” or a circle on floor. Introduce book Listening to My Body by Gabi Garcia and 

Illustrated by Ying Hui Tan. 

Part One

https://www.youtube.com/watch?v=81Ac8Stta5Q
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3. Engage in casual conversation by asking questions to the group to support youth in making connections as 

the facilitator reads out loud. For example, “If you listen to your body - how does your body feel right now?” 

Tell group they will be listening to a book that helps them understand the connection between sensations and 

feelings so that they can get a better at figuring out what they need. 

III. Main Activity IV. Closing Activity

1. Begin lesson by reading out loud Listening 

to My Body by Gabi Garcia. During reading, 

invite children to engage in various prompts 

throughout book to better understand how 

sensations and feelings are connected. Facilitator 

should model each exercise for group members. 

2. Prompt children to notice sensations in body 

throughout book by doing exercises using 

their body. Facilitator can also prompt group 

members to draw sensations on piece of paper 

using a body silhouette and drawing materials. 

3. Group will learn how to identify various sensations 

and how they might be feeling to practice 

listening to the body and ways to respond to 

what the body needs with care and kindness.  

1. At the end of session, prompt group to “Listen 

to their body” and do what feels good for their 

body in that moment. Stand up. Move around. Sit 

still quietly. Facilitator can have a conversation 

with the group about what each child needs 

individually in the present moment, as well as 

share ideas of what may feel good to the body 

to explore ideas of how to cope with feelings. 

2. Goal is to get group to engaged more mindful 

and to self-regulate for a better sense of 

their well-being. Facilitator, can end session 

by asking group to stand in a circle at the 

end and share one thing they learned their 

body needs by reading the book out loud. 
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LEARNING ABOUT 
THE BODY AND 
EXPRESSING SELF
Part Two: Act It Out

I. Introduction II. Main Activity

1. At the start of session, introduce self to children, 

and share a little bit about self. Introduce activity 

to group. Let children know you will all be 

playing a game using Feeling Cards where group 

members use their bodies to express feelings. 

2. Warm up:  Have group members stand in a circle. 

Have each group member introduce themselves 

one at a time, by making a sound, and a movement 

for how they feel. Have other group members 

mirror feeling back to child introducing themselves 

by doing the same sound and movement. Once 

everyone has gotten a turn start main activity.

1. Facilitator goes through each feeling card 

one at a time. Show picture of feeling one 

at a time. Have child explore feeling in the 

body and act it out as group. Once group 

acts out feeling move to next feeling. 

 

2. Facilitator can ask group members what 

sensations are in the body when they feel that 

feeling. Have children name them out loud. 

 

3. Facilitator can also ask group “If you listen to 

your body, what does your body need when 

you feel that feeling?” Support children by 

naming some ways of coping with them, i.e. 

deep breaths, rest, snack, a hug, a drink, etc. 

 

4. At the end of the feeling cards, have 

children call out other feelings they have 

felt before that have not been mentioned 

and have group members act them out. 

5. Alternate Activity: Have children draw their 

feelings if they don’t want to act them out.

Materials: Feeling Cards, VIDEO

https://www.youtube.com/watch?v=Ly4cGNkUHfc
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III. Closing Activity

Have children imagine an imaginary treasure chest. Prompt children to bring it down together out of the sky. Open up 

the imaginary treasure chest together. Have each child put in a feeling that they want to let go of today. And then have 

each child take out a feeling they want to keep in their heart. 

Have group members find their heart beat by placing their hand on their chest, then ask them to place both hands on 

their heart. Ask group members to breathe in a feeling they want to keep and breathe out the feeling they want to let 

go of. Have group members breath deep breathes 3 times as they imagine breathing the feeling they want to keep, 

and breathing out the feeling they want to let go of. When group is done, have them close the treasure chest, and as a 

group put it back in the sky. 
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LISTENING TO MY BODY

Support children in understanding the 

connections between sensations and 

feelings so they can better understand 

how to figure out what they need.

I. Objective/Purpose 

3 - 8 
AGES:

LENGTH: 
1 hour

MATERIALS/EQUIPMENT NEEDED:

 ■  Listening to My Body  by 
 Gabi Garcia

 ■ Feeling cards
 ■ Drawing paper, construction   

 paper, crayons, color pencils,   
 and / or markers
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II. Procedure
1. Warm-Up: In a circle have  the children 

introduce themselves. Prompt child to do a sound 

and movement for how they are feeling. Have 

group repeat child’s name and mirror sound and 

movement, then next person goes. 

2. Read Listening to My Body by Gaby Garcia to 

children. Have the children practice prompts while 

reading the book. 

3. Transition to “feeling cards”. Show children 

feeling cards one at a time. Have the children 

name and identify different feelings by acting out 

various emotions, making sounds and movement. 

4. After reviewing “feeling cards”: prompt 

children to name and draw how they feel. Share. 

Then prompt child to draw a picture of what 

they need. Discuss examples and ideas with the 

children. 

III. Closing Activity
Treasure Box out of the Sky: Bring an imaginary 

treasure box out of the sky. Prompt the children 

to put a feeling in the box that they want to let go 

of today. Then prompt each child to pick a feeling 

they want to keep in the heart. Have the children 

place both hands on heart and close eyes (if they 

feel comfortable). Have the children breathe in the 

feeling that want to keep in their heart, and blow 

out feeling they want to let go of. Breathe in and 

out for a count of 6 seconds in and 8 seconds out. 

Prompt the children to help close the treasure box 

and put it back in the sky. 

FOCUS QUESTIONS

1. What sensations do you notice right now?
2. What feelings do you notice? 
3. What do you need? 
4. Who is an adult that helps you? 
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Newark, New Jersey native Maurice Chestnut began dancing at the age of five, under the direction of Mr. Alfred 

Gallman. He became a professional dancer at the age of nine as an original member of the New Jersey Tap 

Ensemble under the direction of Ms. Deborah Mitchell. As one of taps’ brightest young stars, he was featured 

on  The Sally Jesse Rapha el Show in the  “My Kid’ s A Star” segment, where he proudly proclaimed that he loved 

to dance and would keep doing it “until I die”. He was a gold medalist in the NAACP Act-So competition and 

was crowned “Top Dog Performer” at The Apollo Theater. At the age of fourteen, the Newark Star-Ledger’s arts 

reviewers named Maurice, “one of the twenty New Jersey faces to watch for in the new millennium.”

In 2003, Maurice was recruited by tap master Savion Glover, to join the national touring company of the 

Tony Award winning  Bring In ‘Da Noise, Br ing In ‘Da Funk. Maurice received critical favor in that role. He 

has continued to work with Savion as a member of his I  mprovography and  Bare Soundz tours, as well as 

performing in productions such as  Classical Savion, Tappin’ Into Monk, Invitatio n To The Dancer and on ABC-TV’s 

D ancing With The Stars. Off-Broadway credits include S hades of Harlem, The Wiz, Bub bling Brown Sugar directed 

by George Faison at Atlanta’s Fox Theater and  Can I Hit That and in 2011, He was one of the performers in the m 

ovie Happy Feet 2.

Maurice has developed an impressive list of credits. In addition to performing with his own band, he is 

often invited to perform or tour as a special guest with such prominent jazz musicians as Christian McBride, 

Cyrus Chestnut and Thelonius Monk III. His high profile engagements have included the JVC Jazz Festival, 

the Playboy Jazz Festival, The Apollo Theater and Birdland, as well as appearances at Carnegie Hall and 

throughout Europe with the Geri Allen Trio. As a featured soloist and choreographer, Maurice skillfully uses 

these venues to further develop his signature style of “playing tap” as a “live instrument.” 

Maurice Chestnut

ARTIST PROFILE
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IDENTIFYING, COUNTING 
AND CREATING RHYTHMS

Grades K - 2

K - 2 

GRADE LEVELS:

LENGTH: 
45 Minutes

ART FORM(S): 
Tap Dance

Tap dance is a form of dance characterized 

by using the sound of tap shoes striking 

the floor as a form of percussion. There are 

several variations of tap dance. This lesson will 

introduce students to the basic elements of tap, 

2 basic steps and introduce 2 major artists in this 

field of dance. The purpose of this lesson is to 

integrate an introductory knowledge of pattern 

dance while integrating academic standards. 

Students will use their prior knowledge of 

patterns, counting, compare/contrast, and 

speaking/listening to reach this objective.  

I. Objective/Purpose 

EXPLORE 
MORE

Tapping at 
Brown Mill

Social 
Experiment #4

MATERIALS/EQUIPMENT NEEDED:
 ■ Students will use their hands  & feet to mimic/  

 create sounds
 ■ VIDEO
 ■ Device to display video clips 
 ■ Device or index cards to display vocabulary   

 words (rhythm, percussion, flap, shuffle)

https://www.youtube.com/watch?v=xhYKgIUOAOY
https://www.youtube.com/watch?v=xhYKgIUOAOY
https://www.youtube.com/watch?v=X7ewX6T_h30
https://www.youtube.com/watch?v=X7ewX6T_h30
https://www.youtube.com/watch?v=yjZHcPQzkUE
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II. Procedure

1. Welcome students and state a child friendly 

objective.    

2.  Use discussion questions to introduce the 

topic, activate prior knowledge and gauge student 

interest: Who likes to dance? What kind of dance 

do you enjoy doing? Why do you like/not like 

dance? What makes you dance (you like the music, 

happiness, etc.) ?  

3. Explain what tap dance is to students. 

Instructor may ask if anyone has heard of, seen or 

attempted tap dance  

4.  Introduce vocabulary words to students and 

ensure they are displayed and stated in child 

friendly terms. If in person, you may select 4 

students to give an index card with vocabulary 

word and definition on the back. Tell them that it 

is their job to hold up their card whenever they see 

or hear their word during the lesson. If virtual, you 

may create a signal for student/s to use when they 

hear a vocabulary word. 

5. Creating rhythms: Instructor will clap 2 

different rhythms for students. Students will mimic 

each one. Instructor will speed up and slow down 

each rhythm and ask student to repeat. Instructor 

will then create a pattern/rhythm on stomping and 

clapping; connect patterns seen and used in math. 

Invite several students to make their own rhythmic 

pattern for the class to repeat. For each rhythm 

students will count out how many claps/shuffles 

are included in their pattern. 

6. Show video clip of Bill Robinson. Give 

some background on the artist. Before 

showing, tell students that while they watch, 

they should be thinking about how his 

dancing makes them feel, if the rhythms he 

made were fast or slow, what he used to make 

the sounds,etc. You may use a word bank of 

adjectives to support students in expressing 

themselves. Have students share answers 

after. 

7. Introducing a “flap.” Teacher will 

demonstrate the step and identify which 

part of the foot the percussion is made with. 

Students will identify how many sounds a flap 

makes. Students will be encouraged to try 

as a whole group, small group and/or with a 

partner. Teacher will monitor and correct as 

needed. Teacher can add music after a few 

rounds of practice. 

8. Show video clip of the Nicolas Brothers. 

Give some background on the artists. Before 

showing, tell students that while they watch, 

they should be thinking about how their 

dancing makes them feel in comparison to Bill 

Robinson, if the rhythms he made were fast or 

slow, what he used to make the sounds,etc. 

You may use a word bank of adjectives to 

support students in expressing themselves. 

Have students share answers after. 
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9. Introducing a “shuffle.” Teacher will 

demonstrate the step and identify which 

part of the foot the percussion is made with. 

Students will identify how many sounds a 

shuffle makes. Students will describe how 

a shuffle is the same/ different from a flap. 

Students will be encouraged to try as a whole 

group, small group and/or with a partner. 

Teacher will monitor and correct as needed. 

Teacher can add music after a few rounds of 

practice. 

9. Close lesson: Ask students to share 1 new 

thing they learned. Review vocabulary. Solicit 

students who are comfortable demonstrating 

what each word means if they cannot orally 

state definition. If time permits, students who 

did not get to demonstrate their own rhythm 

at the beginning of the lesson to demonstrate 

now. 

II. Desired Outcome

1. Identify the meaning of the word rhythm in 

order to crete their own rhythmic patter using 

multiple forms of percussion.

2. Connect their prior knowledge of patterns 

in order to recognize how patterns exist in the 

other aspects of the world.

3. Use listening and speaking skills in order 

to engage in a conversation responding to new 

learning.

4. Compare and contrast two artists in 

order to acquire knowledge of the different 

variations of tap dance.

FOLLOW-UP ACTIVITY

1. Students can complete a KWL chart about tap dance.   

2. Teacher can use responses to plan future lessons and take on 
topic from the “W”column to research as a class.  

3. In small group, teacher can work with students to create a 
display to present to another class, parents or peers. 

II. Procedure
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IDENTIFYING, COUNTING 
AND CREATING RHYTHMS

Grades 3 - 5

3- 5

GRADE LEVELS:

LENGTH: 
45 Minutes

ART FORM(S): 
Tap Dance

MATERIALS/EQUIPMENT NEEDED:
 ■ Students will use their hands  & feet to mimic/  

 create sounds
 ■ VIDEO
 ■ Device to display video clips 
 ■ Device or index cards to display vocabulary   

 words (rhythm, percussion, flap, shuffle)

Tap  dance is a form of dance characterized 

by using the sound of tap shoes striking 

the floor as a form of percussion. There are 

several variations of tap dance. This lesson will 

introduce students to the basic elements of tap, 

2 basic steps and introduce 2 major artists in 

this field of dance. The purpose of this lesson 

is to integrate an introductory knowledge of 

pattern dance while integrating academic 

standards. Students will use their prior 

knowledge of patterns, counting, persuasive 

argument using video evidence to support, 

and speaking/listening to reach this objective.  

I. Objective/Purpose 

https://www.youtube.com/watch?v=yjZHcPQzkUE


28

II. Procedure

1.  Welcome students and state a child friendly 

objective.    

2. Use discussion questions to introduce the 

topic, activate prior knowledge and gauge student 

interest: Who likes to dance? What kind of dance 

do you enjoy doing? Where do you learn different 

kinds of dance? Why do you like/not like dance? 

What makes you dance (you like the music, 

happiness, etc.)?  

3. Explain what tap dance is to students. 

Instructor may ask if anyone has heard of, seen or 

attempted tap dance.  

4. Introduce vocabulary words to students and 

ensure they are displayed and stated in child 

friendly terms. If in person, you may select 4 

students to give an index card with vocabulary 

word and definition on the back. Tell them that it 

is their job to hold up their card whenever they see 

or hear their word during the lesson. If virtual, you 

may create a signal for student/s to use when they 

hear a vocabulary word. 

5. Creating rhythms: Instructor will clap 2 

different rhythms for students. Students will mimic 

each one. Instructor will speed up and slow down 

each rhythm and ask student to repeat. Instructor 

will then create a pattern/rhythm on stomping and 

clapping; connect patterns seen and used in math. 

Invite several students to make their own rhythmic 

pattern for the class to repeat. For each rhythm 

students will count out how many claps/shuffles 

are included in their pattern.

6.  Show video clip of Bill Robinson. Give 

some background on the artist. Before 

showing, tell students that while they 

watch, they should be thinking about 

how his dancing makes them feel, where 

they think they would see this kind of 

performance, what they notice about the 

time period (encourage them to look at 

the color of the video, what people are 

wearing, the kind of music he dances to). 

Have students share answers after and 

prompt as needed to encourage students 

to share if they agree/disagree with their 

peers and use evidence from the video to 

support their opinion. 

7. Introducing a “flap.” Teacher will 

demonstrate the step and identify which 

part of the foot the percussion is made 

with. Students will identify how many 

sounds a flap makes. Teacher can ask how 

many sounds would I make if I did _ flaps? 

Encourage students to use multiplication 

facts/strategies to help find the answer 

(turn it into a word problem or number 

sentence to help). Students will be 

encouraged to try as a whole group, small 

group and/or with a partner. Teacher will 

monitor and correct as needed. Teacher 

can add music after a few rounds of 

practice.
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8.  Show video clip of the Nicolas Brothers. 

Give some background on the artists. Before 

showing, tell students that while they watch, 

they should be thinking about how their 

dancing makes them feel in comparison to 

Bill Robinson, thinking about how his dancing 

makes them feel, where they think they would 

see this kind of performance, what they notice 

about the time period (encourage them to 

look at the color of the video, what people 

are wearing, the kind of music he dances to). 

Have students share answers after and prompt 

as needed to encourage students to share 

if they agree/disagree with their peers and 

use evidence from the video to support their 

opinion.  

9. Have students share answers after but tell 

students to hold onto their thought of who is 

the better dancer for the end activity.

10. (If time permits) Divide the class into 2 

groups: those who think Bill Robinson is better 

and those who favor the Nicolas Brothers. Tell 

students to pretend they are advertising for 

a show the teacher is going to. Their job is to 

convince the teacher to come see their favored 

tap dancer. Students can take turns sharing 

and supporting their answer with evidence 

from the video.  

 

II. Desired Outcome
1. Identify the meaning of the word rhythm in 

order to create their own rhythmic pattern 

using multiple forms of percussion.    

2. Connect their prior knowledge of 

multiplication in order to recognize how it 

exists and can be used in other aspects of 

the world.

3. Use listening and speaking skills in order 

to engage in a conversation responding to 

new learning.    

4. Compare and contrast two artists in order 

to acquire knowledge of the different 

variations of  tap dance

5. Use evidence acquired in new learning in 

order to persuade an audience. 

II. Procedure

11. Close lesson: Review vocabulary. Solicit 

students who are comfortable demonstrating 

what each word means (step vocabulary) 

if they cannot orally state definition. If 

time permits, students who did not get 

to demonstrate their own rhythm at the 

beginning of the lesson to demonstrate now.
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FOLLOW-UP ACTIVITY

1. Students can extend their persuasive argument to create a 
performance brochure, playbill or advertisement for their dancer 
of choice.   

2. Teacher can assign as a home project or one completed in 
school during small group time.  

3. Final product can be presented to another class, parents or 
peers.  

EXPLORE MORE WITH 
MAURICE CHESTNUT

Tapping at Brown Mill

Social Experiment #4

https://www.youtube.com/watch?v=xhYKgIUOAOY
https://www.youtube.com/watch?v=X7ewX6T_h30
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ABOUT ARTS FOR KIDS

We believe that all individuals can benefit from lifelong exposure to the 
beauty and power of the arts by sharing the gifts of teaching, creating 
and performing. Visit our website to learn more about our vision and 

mission. Connect with us on social media for the latest updates!

www.artsforkidsinc.orgartsforkidsinc Follow Us

http://www.artsforkidsinc.org
https://www.instagram.com/artsforkidsinc/
https://www.facebook.com/artsforkidsinc

